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Beginning Teacher Support Program

Part Il T Program Narrative

A. Program Administration
The Union County Public School System is comprisettiofy elementary schools
(K-5), nine middleschools (68), and eleven high schools{2). There are also three special
schools: Wolfe School, South Providence, and the Walter Bickett Education Center.

The Union County Public Schodls ( UCPS) Beginning Teacher
first-year, ®condyear, and third/ear beginning teachers (BTs). All beginning teachers
receive support from mentors, builditeyel principals, and central servicesif§ and are
evaluateddy building adnmistrators with the NEducator Evaluation System.

The Urion County Public School System will continue to collaborate with t\arlotte,
Johnson C. Smith University, and Wingate University in the ongoing conceptual framework
of the Beginning Teacher Support Program. These three universities are geographically
located in close proximity to the Union County Public School System.

Human Resources Division Staff Members in collaboration with other stakeholders develop,

implement, and evaluate components of the Beginning Teacher Support Program (BTSP).
The Directe of Human Resources Support Services, at the behest of the Deputy

Superintendent of Human Resources, monitors support system activities for mentors and
beginning teachers.

Principals are responsible for conducting formal observations, completing summary
evaluations, and making employment recommendations. Licensure decisions are separate
from employment decisions. A recommendation for continuing licensure at the end of the
third year does not obligate the Local Education Agency (LEA) to continue thesdide
empl oyeebs empl oyment .

B. Formal Orientation

Beginning teachearparticipate in orientation activities at the district and buildegels. The
orientatiors are conducted prior to # arrival of studentswithin the first ten days of
employment, or aso®n as it is feasible to do soAt a minimum, the orientatiomt the
district-level provides beginning teachers with an overview of the following:

T School 6s/ systembs goals, policies, and

9 Description of available services and trainogportunities

1 Beginning Teacher Support Program

9 Process for achieving a Standard Professional 2 (continuing) license

1 North Carolina Teacher Evaluation Process

I NC Standard Course of Study

9 Local Curriculum Guides

9 Procedures on the Safe and Appropridse of Seclusion and Restraint of Students

1 State's ABC's Program

1 State Board of Education's Mission and Goals.
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Expectations of Beginning Teachers

Local and state expectations of beginning teachers include the following:

1 Abide by the Code of Professional Practice and Conduct for North Carolina
Educators.(Appendix A).
Access and learn thgorth Carolina Teacher Evaluation Proces3ick link to viewthe
evaluation process.
Maintain a positive, professional attitude in the workplace.
Model appropriate behavior for students.
Promote professional integrity and instructional readiness.
Participate in the UCPS Effective TeachfigcticesTraining.
Ask questions to clarify roles and expectations.
Adhere to school, digct, and $ate policies and procedures.
Collaborate with the mentor and principal in the development of the Professional
Development Plan (PDP)/ Individual Growth Plan (IGP).
Fulfill the requirements of the Professional Development Plan (PDP)/ Individual Growth
Plan (IGP).
Complete coursework amofessional growth activitigfer licensure requirements.
Access available resources to provide optimum learning conditions for students.
Attendappropriatesupport sessiafor beginning teachers
Fulfill SecondYear Interim Requirements as outlined by the State and District.
Review and follow the procedures outlinedTine Beginning Teacher Support Program
Handbook
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During thedistrict i level orientation for beginning teachers, the Instructional Division Staff
provides two days of activities to address effective teaching practices and related issues.

Teacher Induction/ Effective Teaching Practices Components

Elementary Components

1 ClassroomManagement
1 Writing Strategies

I Assessments

Middle/High Components

Multiple Intelligences

Bl oomés Taxonomy
Brain Basics

Understanding Poverty
Classroom Management
ParentTeacher Conferences
Reading and Writing Techniques
MarzanoStrategies

Lesson Planning

Healthy Active Child
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C. Optimum Working Conditions for Beginning Teachers

To ensure that beginning teachers have the opportunity to devedagifettiveteachers, the
following working conditions will be enforced and monitored:

A Assgnment in the area of licensure

A Early assignment of mentor the licenste area, and in close proximity



http://www.ncpublicschools.org/docs/profdev/training/teacher/teacher-eval.pdf

A Orientation that includes state stfict, andschool expectations
A Limited preparations
A Limited noninstructional duties
A Limited number of excejunal or special needgudents
A No extracurricular assignments unless requested in writing by the
beginning teacher.
The t e4instrecitn oonn a l dutieso refers to those duti

the instructional program or the implementation of the Standard Course of (SGdS)/
Common Core Standardbut dutiesthat all teachers are expected to perforBxamples
wouldincl ude bus duty, l unch duty, and hall dut
to those activities performed by a teacher involving students that are outside the regular
school day andrenot directly related to the instructional program.

The following steps will be taken to assure that optimum working conditions are provided for
beginning teachers.

1 A Board policy has been written that limits Amstructional duties and prohibits the
assignment of extracurricular activitiexcept under compélg circumstances.

1 Beginning teachers are required to read the UCPS Board of Education Policy, and sign
the Optimum Working Conditions Consent Form if they request an extracurricular
activity. Click Extracurricular and Non-Instructional Duties 326to access the policy.

9 Principals receive a copy of thHeeginning Teacher Support Progranthat outlines
expectations of pnicipals.

1 Principals may collaborate with the Director of Human Resources Support Services and
the appropriate Instructional Division Support Staff in the assignment of mentors.

D. Mentor Teacher Selection Criteria

The UCPS Administr&n uses criteria supped by sate guidelines in the selection of
mentors.Selection criteria include the following:
1 Must have a minimum of four years of teaching experience
1 Must have performed successfully as a teacher as evidenced by the most recent summary
evaluation
9 Mustcommit to participatingn theNorth Carolina Mentor Training Program
1 Must be endorsed by the principal or supervisor
Roles of Mentors
Roles and expectations of mentors include the following:
1 Attend sitebased and district professional developnaetivities as required.
1 Abide by locally established expectations forntoe teachers as outlined in the Union
County Public Schools Beginning Teadhdentor Support Program Handbook.
Serve as the key support person for the beginning teacher.
Participatem sitebased teacheupportactivities.
Provide conference feedback.
Assist the beginning teacher with the interpretation and application of ttie Glarolina
Teaching Standards, the /Standard Course of Study, and Common Core Standards.
1 Collaborate with the beginning teachein the preparation of the Professional
Development Plan (PDP)/ Individual Growth Plan (IGP).
Complete and submit the Mentor Timelil@hecklistaccording to established timelines.
Serve as the key support person for acclimating #ginbing teacher to the school
community.
1 Model appropriate professional behavior.

= =4 =4 =9
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http://boe.ucps.k12.nc.us/policy_manual/policy_show.php?policy_id=95

Provide resources as needed or as deemed appropriate.

Provide input in verifying the BT6s compl e
Serve as the key support person for the centpi on o f t h¥ear Biférims Se c o
Requirements.

Align all mentoring practices witthe North Carolia Mentor Standardss follow.
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North Carolina Mentor Standards

Standard 1: Mentors Support Beginning Teachers to Demonstrate Leadership
Mentors utilize effective communication skills to establish quality professional and
confidential relationships with beginning teachers to impart knowledge of ethical standards,
instructional best practice, and leadership opportunities. Key elemehts sthhdard include
building trusting relationships and coaching, promoting leadership, facilitating
communication and collaboration, sharing best practices, imparting ethical standards and
advocating for beginning teachers and their students.

Standard 2 Mentors Support Beginning Teachers to Establish a Respectful
Environment for a Diverse Population of Students Mentors support beginning teachers

to develop strong relationships with all learners, their parents or guardians, and the
community through fective practice on issues of equity and diversity. Key elements of the
standard include supporting relationships with students, families, peers and the community,
honoring and respecting diversity, creating classroom environments that optimize learning,
and reaching students of all learning needs.

Standard 3: Mentors Support Beginning Teachers to Know the Content They Teach
Mentors have strong knowledge of the North Carolina Standard Course of Study (NCSCOS)
and 21st century goals and assist beginne®rhers in the utilization of these tools to
promote student achievement. Key elements of the standard include imparting and utilizing
the NCSCOS and 21st century goals into beginning teacher practice.

Standard 4: Mentors Support Beginning Teachers toFacilitate Learning for Their
Students Mentors support beginning teachers in their understanding and use of student
assessment tools to drive student achievement. Mentors also support beginning teachers to
understand their professional licensure obligeti@nd pursue professional growth. Key
elements of the standard include developing and improving instructional and professional
practice and understanding and analyzing student assessment data.

Standard 5: Mentors Support Beginning Teachers to Reflect omheir Practice - Mentors
continually work on improving their mentoring and observation skills to improve their
effectiveness with beginning teacher support. Key elements of the standard include allocating
and using time with beginning teachers, developéiigctive practitioners and gathering data

on beginning teacher practice.

Roles ofSite-Based Mentor Contacts
Site-Based Mentor Contacgerve as the facilitators that ensure that beginning teachers and
mentors adhere to state and local policies amtiefjnes pertaining to the Beginning Teacher
Support Program. Roles and expectations include the following:
1 Provide sitebased leadership in the effective administration of the Beginning Teacher
Support Program.
1 Conduct sitdbasedsupportactivities basedn the UCPS Beginning TeacheMentor
Support ProgranHandbook.
I Maintain a file of all sitebased support activities for auditing purposes.




1 Ensure that beginning teacker par t i ci p at e-bdsed orteritation preagramo | 6 s

within two weeks after orting to work.

Facilitatefour sitebasedMentor/BT Meetingsduring the year.

Identify instructionally soundnd available resources for beginning teachagsmentors

at the district and building levels.

1 Facilitate the collection and timely submission of Seegrdr Interim Requirements and
Third-YearCumulative Files.

9 Serve as a liaison between the school and the Human iResddffice to ensure that all
beginning €achers participate in required or prdsed beginning teacher support
activities.

1 Assure that thetate prescribeBeginning Teacher Timetabig efficiently administered

at the schoaclevel.

Assure the timely completion dMentor Timeline/Checklisten a quarterly basis.

Assure that sitbasel mentoring activities are aligned with the new North Carolina

Mentor Standards as outlined in the stadeptedNorth Carolina Mentor Progranand

the Union County Public Schools Beginning Teathklentor Support Program

Handbook.
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Mentor Training

Mentorsmust commit to participating in a minimum of six hours of mentor training based on
the North Carolina Mentor Program: Beginning Teacher Guidelines for th& Qéntury
Professionalas a condition of serving as a mentor. Thaiing must be completed with

the year that the teacher is serving as a mentor for the first time. Mentors who have
participated in previous mentor training programs must also participate in mentor training
that is based on the stadopted mentor standards. Mentors will also Goate to the
developmenbr updateof a sitebased Beginning Teacher and Mentor Support BHahis
aligned withthe new NC Mentor Standards as a component of the total training requirement.

The Director of Human Resources Support Services and adtlitidh&taff Members will
facilitate the provision o# district mentor information/orientation sesstbat addresssthe
following topics:

An Overview of the Mentor and Baning Teacher Support Program

Roles and Expectations of Mentors

Accountabilityand Documentation of Services

Renewal Credit for Mentors

Local Monitoring of theBeginning Teachekentor Program

Licensure Issueand Resources

= =4 =4 -8 -8 -9

. Principal Support

The pr i ndasivgnaimpdrsant tothe leeginninge ac her 6s over all suc
staff members in the Human Resources Division and Instructional Division provide
information and resources to assist principals and their designees with their roles as support
persons, instructional leaders, and aagdrs.

Roles of the Principal
1 Assign a mentor of the same grade and/or content assigrion the beginning teacher
when he or she reports to the school.
Conduct observations/evaluations usingNloeth Carolina Educator Evaluation System.
Conduct a minimam of three formal observations by the following target dates:

First Observation: By October 38
Second Observation: Between October 30and January 15
Third Observation:  Between January 5nd April 15"
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Conduct preconferences for all annooed formal observations.

Conduct post conferences with substantive feedback for all formal observations.
Designate a peer to conduct a fourth observation.

Share feedback within ten workdays.

Collaborate in the preparation of the Professional Developlamt (PDP)/ Individual
Growth Plan (IGP), and provide folleup feedback and technical assistance.

Ensure that Observation Rubrics, Summary Evaluation Conference Forms, and
PDPs/IGPs are signed and dated by the appropdatieswithin established timéles.

Monitor sitebasedsupportactivities.

Provide support to mentors in the performance of their duties.

Assure that mentors are providing the appropriate assistance and support to their assigned
beginning teachers.

Assure that beginning teacheeseive a sitdbased orientation.

Maintain current files on all beginning teachers throughout the-tfgaeperiod.

Veri fy the b esgdcassiul corgpletiore & thén Beginiing Teacher Support
Program.

Submit beginning teachétes tothe HumarResources Officasrequired

= = =4 =8 =8 A
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Roles of Human Resources Staff in Collaboration with Principal

The Director of Human Resources Support Services serves disttiet administratoof the

Beginning Teacher Support Program adilitates the prowion of services to all beginning

teachers and their mentottsrough various activities.Roles and expectationgclude the

following:

9 Serve as thdistrict administrator othe Beginning TeacheMentorSupport Program

9 Assure the identification anehrollment of beginning teachers in the Beginning Teacher

Support Program.

Develop and maintain an updated database of all beginning teachers and mentors.

Collaborate with the Instructional Division Staff to assure the participation of all

beginning teachs in Effective Teaching Practices Training.

9 Facilitate districlevel support activities for beginning teachers and mentors as
applicable.

1 Serve as aCentral Services conduit for assuring that beginning teachers receive
information about requirements, eqgtations, and resources related to their participation
in the Beginning Teacher Support Program.

9 Facilitate the receipt and storage of Sec¥edr Interim Requirements and Thivear
Cumulative Files.

1 Serve as a liaison between the Human Resources @ivésid the Instructional Division

to link technical assistance to beginning teachers, mentors, and administrators.

Verify beginning teacherso6 completion of

Disseminate information ortate and local policies and pratees that affect beginning

teachers, mentors, and other stakeholders as applicable.

)l
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Observations

All beginning teachers are evaladton the North Carolina EducatBvaluation System.
Under this system, the principal or designee conducts a minimum of three formal
observationsand a peer teacher conducts one formal observation. Although principals or
their designees may formally observe teachers at any time,dthdyeir designees are
required to observe each beginning teacher a minimum of three timestdhlished target
dates. e peer teacher should conduct hif@r formal dservation byApril 15",




H. Professional Development Plan
Each beginning teaeh is required to develop a Professional Development Plan (PDP)/
Individual Growth Plan (IGP) in collaboration with his or her pnnei | or the princi
designeeand mentor teacher. The plan is based on the NC Professional Teaching Standards
and mustinclude goals, strategiegand assessment of the beginniji ni
improving professional skills.
The Beginning Teacher Timetable
Year 1 The beginning teacher:
a is assigned a mentor
a is provided an orientation
a developgheProfessional Development Plan by October 30th
a completes any professional development required/prescribed by UCPS
a is observedn the NC Teacher Evaluation systahieast four thes culminating with a
summaryevaluationconferencey thedis r i ct 6 s t arget date§g
Year 2 The beginning teacher:
a continues to have a mentor teacher
a developghe Professional Development Plan by October 30th
a completes any professional development required/prescribed by UCPS
a is observean the NC Teacher Evaluation systatieast four thes culminating with a
summaryevaluationconferencdy t he di strictods target
a4 submits Interim Requiremeniis May of the current year
Year 3 The beginning teacher:
a continues to have a mentor teacher
& developghe Professional Development Plan by Octobdt 30
a4 completes any professional development required/prescribed by UCPS
a is observean the NC Teacher Evaluation systatieast four thes culminating with a
summaryevaluationconferencoy t he di strictods target
a completes the Beginning Teacher Support Program provided that all State require
have been fulfilled. 1
I. Technical Assistance
There arenumerous resources and services available to UCPS beginning teachers and their
mentors. Staff members of the Human Resources Division and Instructional Division
describe and explain these resources and services during orientation and induction activities.
1 UCPS Central Office Supervisors, Directors, Coordinators and Specialists
1 IHE Personnel from Johnson C. Smith, Uld@arlotte and Wingate Universities
9 State Department of Public Instruction (SDPI) Consultants and regionalBéektl
Coordinators
1 Local Staf Development Activities and Technology Training
1 UCPS Media and Technology Center
1 SchootBased Professional Libraries and Resource Centers
1 The Union County Public Library
J. Cumulative File of the Beginning Teacher
During the threeyear initial licensure period, a @nulative Beginning Teacher File will be
maintained on each beginning teaclmeeria secur ed | ocati oschoolf t he be
At the end of the second year, the beginning teawliérsubmit his or her Secordear
Interim Reguirements in partial fulfilment of the State and local Beginning Teacher Support
Program. The file shall contain the Observation Rubrics, Individual Growth Plans (IGPs),
Summary Evaluation Forms, Mentor Timeline/ Checklists, and the Interim Requirements
SubmissionFor m fr om t he bfesg iwo rydans @f partecipatidm aénr thes
Beginning Teacher Support Progr am. The Human
contents by completing ahEA Statement Requirements Foffior each seconglear
beginnirg teacher
10




At the end of the third yeathe principalor designeavill submit the finalyear of evaluation
documentsto the HR Staffthat verifies successful ounsuccessful completion of the
Beginning Teacher Support Program. The Cumulative $kldl containinformation that
veri fies t he padigpatiomin thegeginniegTedchker Sugport Program and
documeng his or her performance through the NEducatorEvaluation System. The file
shall also include documentation of support and rieah assistance received by the
beginning teacheturing the thregyear period.

Cumulative File Contents

M Cumulative File Data Form

Mentor Timeline Checklists
Professional Development Plan
Observation Rubrics

Summary Evaluation Confence Forms
M Cumulative File Verification Form

T
T
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. Institution of Higher Education (IHE) Involvement

Representatives from Johnson C. Smith University, the University of North Carolina at
Charlotte and Wingate Universityerve as partners in provision sfipport services for
beginning teachers and experiethiceachers as applicable. Collaboration with the
Institutions of Higher Education occurs at various lewid in different formats. Areas of
collaboration include but are not limited to the following

1 The conceptual framework of tistudent Teacher and Clinical Placement Handbook
Student teachedacements
Clinicall field experience lacements
Orientations for studeneachers
Presentations to Education Majors
9 Teaching Fellows Advisory Boardagicipaion (UNC-Charlotte)

T
T
T
T

Evaluation of Beginning Teacher Support Program

Evaluation of the Beginning Teacher Support Program is an important component of the
programbs overall success. The Human ResoO
teachers, mntors, and principals to receive feedback and suggestions during May of the
current year.

Additionally, the UCPS Beginning Teacher Support Program Advisory Council will meet at
least twice annually to review the components of the Beginninghteand Mntor Support
Programto assure compliance with State and local guidelines.

Advisory Councilwill also participate in the completion d¢fie Rubric for SelAssessing the
Beginning Teacher Support Programihe Beginning Teacher Support Program Annual
Reviev Form and participate in the Peer Review of the Beginning Teacher Support Program
process as required by the State. UCPS will partner with Cabarrus County to complete the
peer review process.

The UCPS Bginning Teacher Support Plavill be modified and adjusted based on the
compiled information from surveys, completion of tiubric for SeHAssessing the
Beginning Teacher Support Progracompletion ofthe Beginning Teacher Annual Review
Form, and feedback received from the peeta® process.

11
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APPENDIX A

Code of Professional Practice and Conduct

for North Carolina Educators

PURPOSE AND APPLICABILITY

The purpose of these Rules is to establish and uphold uniform standards of professional
conduct for licensed professional educators throughout the State. These rules shall be
binding on every person licensed by the SBE, hereinafter referred fiedasatod or
fiprofessional educatoand the possible consequences of any willful breach shall include
license suspension or revocation. The prohibition of certain conduct in these rules shall
not be interpreted as approval of conduct not specifically cited.

History Note: Authority G.S. 115€95.3; Effective
April 1, 1998

STANDARDS OF PROFESSIONAL CONDUCT

a. The standards listed in this Section shall be generally accepted for the education
profession and shall be the basis for State Board review of perfoemaf
professional educators. These standards shall establish mandatory prohibitions
and requirements for educators. Violation of these standards shall subject an
educator to investigation and disciplinary action by the SBE or LEA.

b. Professional educators shall adhere to the standards of professional conduct
contained in this Rule. Any intentional act or omission that violates these
standards is prohibited.

1. Generally recognized professional standaidse educator shall practice
the professional standards of federal, state and local governing bodies.

2. Personal conducfThe educator shall serve as a positive role model for
students, parents and the community. Because the educator is entrusted
with the care and education of small chéid and adolescents, the educator
shall demonstrate a high standard of personal character and conduct.

3. Honesty The educator shall not engage in conduct involving dishonesty,
fraud, deceit or misrepresentation in the performance of professional
duties in¢uding the following:

A. statement of professional qualifications;

B. application or recommendation for professional employment,
promotion or licensure;

C. application or recommendation for college or university admission,
scholarship, grant, academic awardiarilar benefit;

D. representation of completion of college or staff development

credit;

evaluation or grading of students or personnel;

m
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F. submission of financial or program compliance reports submitted
to state, federal or other governmental agencies;

G. submission of information in the course of an official inquiry by
the employing LEA or the SBE related to facts of unprofessional
conduct, provided, however, that an educator shall be given
adequate notice of the allegations and may be represented by legal
counsel; and

H. submission of information in the course of an investigation by a
law enforcement agency, child protective services or any other
agency with the right to investigate, regarding school related
criminal activity; provided, however, that an educator shall be
entitled to decline to give evidence to law enforcement if such
evidence may tend to incriminate the educator as that term is
defined by the Fifth Amendment to the U.S. Constitution.

1. Proper remunerative conductThe educator shall not solicit current

students or parents of students to purchase equipment, supplies or services
from the educator in a private remunerative capacity. An educator shall
not tutor for remuneration students currently assigned to the ediscator
classes, unless approved by the locpksimtendent. An educator shall not
accept any compensation, benefit or thing of value other than the
educators regular compensation for the performance of any service that the
educator is required to render in the course and scope of the educators
employnent. This Rule shall not restrict performance of any overtime or
supplemental services at the request of the LEA; nor shall it apply to or
restrict the acceptance of gifts or tokens of minimal value offered and
accepted openly from students, parents oerofersons in recognition or
appreciation of service.

. Conduct with studentsThe educator shall treat all students with respect.
The educator shall not commit any abusive act or sexual exploitation with,
to, or in the presence of a student, whether ortimatt student is or has
been under the care or supervision of that educator, as defined below:

A. any use of language that is considered profane, vulgar or
demeaning;

any sexual act;

any solicitation of a sexual act, whether written, verbal or physical;
any act of child abuse, as defined by law;

any act of sexual harassment, as defined by law; and

Any intentional solicitation, encouragement, or consummation of a
romantic or physical relationship with a student or any sexual
contact with a student. Therte fromantic relationship shall
include dating any student.

nmoow

. Confidential information The educator shall keep in confidence
personally identifiable information regarding students or their family
members that has been obtained in the course of professienvice,
unless disclosure is required or permitted by law or professional standards
or is necessary for the personal safety of the student or others.

14




. Rights of othersThe educator shall not willfully or maliciously violate the
constitutional or civil rights of a student, parent/legal guardian or
colleague.

. Required reportsThe educator shall make all reports required by Chapter
115C of the North Carolina General Statutes.

. Alcohol or controlled substance abusSé&e educator shall not:

A. be under the influence of, possess, use or consume on school
premises or at a schesponsored activity a controlled substance
as defined by N.C. Gen. Stat. -9, the Controlled Substances
Act, without a prescription authorizing such use;

B. be under thenfluence of, possess, use or consume an alcoholic
beverage or a controlled substance on school premises or at a
schootsponsored activity involving students; or

C. furnish alcohol or a controlled substance to any student except as
indicated in the professiah duties of administering legally
prescribed medications.

. Compliance with criminal lawsThe educator shall not commit any act
referred to in G.S. 115332 and any felony under the laws of the United
States or of any state.

. Public funds and propertyrhe educator shall not misuse public funds or
property, funds of a schootlated organization or colleagsgunds. The
educator shall account for funds collected from students, colleagues or
parents/legal guardians. The educator shall not submit fraudebgumsts

for reimbursement, expenses or pay.

. Scope of professional practicéhe educator shall not perform any act as
an employee in a position for which licensure is required by the rules of
the SBE or by Chapter 115C of the North Carolina Generalt8gatiuring

any period in which the educafsiicense has been suspended or revoked.

. Conduct related to ethical violatian$he educator shall not directly or
indirectly use or threaten to use any official authority or influence in any
manner that tendgo discourage, restrain, interfere with, coerce or
discriminate against any subordinate or any licensee who in good faith
reports, discloses, divulges or otherwise brings to the attention of an LEA,
the SBE or any other public agency authorized to takesderh action,

any facts or information relative to actual or suspected violation of any
law regulating the duties of persons serving in the public school system,
including but not limited to these Rules.

History Note: Authority G.S. 115£95.3;
EffectiveMay 1, 1998
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APPENDIX B

UNION COUNTY PUBLIC SCHOOLS
MISSION STATEMENT

The mission of Union County Public Schools: Preparingtallients to succeed
Themes: Globalization, Innovation, and Graduation

UNION COUNTY PUBLIC SCHOOLS
HUMAN RESOURCES MISSION STATEMENT

g = R W et g e T W i e

The mission of the Union County Public Schools Human Resources Division is to
secure and retain professional, knowledgeable employees who are culturally aware and
prepared to work for # good of all children. We will accomplish this mission through
conscientious customer service, cooperative networking, and the efficient use of

technology.
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APPENDIX C

EXTRACURRICULAR AND NON -INSTRUCTIONAL DUTIES 3 -26

The Board oEducation acknowledges that instructing students is the primary
mission of the school system. However, in order to carry out the responsibilities of
the school system, teachers and other staff members arémtnp certain non
instructionalandextracurricular duties.

Nonrinstructional duties should be minimized to allow time for teachers to plan,
collaborate with colleagues, conference with parents, tutor students, or perform
any other activity that has a direct impact on student achievenmeginrisng

teachers also need adequate opportunities to develop their professional skills and
need access to experienced teachers who can mentor them. In light of these goals,
the principal of each school has the authority to assign extracurricular and non
instructionalduties as necessary to conduct the business of the school, within the
following guidelines.

A. EXTRACURRICULAR DUTIES

Initially licensed teachers (ILTs) and teachevgh 27 or more years experience
may not be assigned extracurricular dutiskess they request the assignments in
writing.

1. Extracurricular Duties Defined
Extracurricular duties include those duties performed outside of regular
school hours, which are not a part of the teacher's instructional duties.
Examples of extracurricat activities for which consent is required include
such things as coaching duties or acting as a faculty sponsor for a student
club. Extracurricular duties do not include such things as time spent in
parentteacher conferences, or activities related torees taught by the
teacher, such as band concerts that are performed as a part of band class.

2. Exceptions Permitted For Compelling Reasons
In cases of compelling need, thigperintendent or his designeg ihay
temporarily suspend Section A of thuslicy and allow principals to assign
extracurricular duties tmitially licensed teacherand teachers with 27 or
more years of experience. The superintendent shall report to the Board the
nature of the situation necessitating the suspension of they @oid the
expected length of the suspension. The Board shall reserve the authority to
modify the superintendent's decision to suspend this policy. A compelling
need arises when a school is not reasonably able to staff planned or
scheduled extracurricularctivities with qualified personnel without using
initially licensed teacherand/or teachers with 27 or more years of
experience.

B. NON-INSTRUCTIONAL DUTIES
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Principals shall minimize the assignment of festructional duties to all teachers,
includinginitially licensed teacherand teachers with 27 or more years of
experience. Specifically, teachers should not be required to use their daily planning

periods on an ongoing and regular basis to supervise students. Planning periods generally

should be eserved for course planning and meetings with githefessional staff
regarding the instructional program.

1.

Nonrrinstructional Duties Defined

Norrinstructional duties include those duties that are not related to the
instruction and supervision sfudents. This includes such things as bus
duty, carpool duty and regular and ongoing use of planning periods to
monitor hallways and cafeterias. Nothing in this policy should be construed
to relieve teachers of the responsibility to provide for the safedyproper
supervision of students during regular school hours. This includes an
expectation that teachers monitor hallways during class changes, assigned
lunch periods and other times when they are on duty.

Distribution of Noninstructional Duties

Nonrinstructional duties should be distributed equitably among employees
to the extent it is reasonably possible to do so. In assigningetinctional
duties, consideration should be given to the need for initially licensed
teachers to have adequatefpssional development, planning time and
access to experienced teachers. Teachers with more than 27 years of
experience are expected to be available to devote some time each week to
sharing their experience and expertise with less experienced staff members
Principals shall be responsible for structuring such opportunities in such a
way that will be beneficial to their schools.

Legal Ref.: G.S. 115G47,-301.1

UNION COUNTY BOARD OF EDUCATION
APPROVED: 11/2/99
REVISED: 2/21/06
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APPENDIX D

Procedures for SeconelYear Beginning Teacher Interim Requirements
and Third -Year Cumulative Files

SecondYear Beginning Teachers (BT2s)

SecondYear Interim Requirements: All SecondYear Beginning Teachers are required to submit their
own Secone¥ear Inerim Requirements Packetscording to the scheduleisted below are the

documents that should be included in each Sedtwad Interim Requirements File. Please arrange the
items as listed, record missing data, and sign/return all documents as approfltiather information

should be removed from the files prior to submission. These documents pertain to those collected during

the previous and current school year.

____Secong¥ear Interim Requirements Submission Form
___ Cumulative File Data Form

____Eght (8 Observation Rubrics

____Two (2 Summary Evaluation Forsn

___Two (2) PDR/IGPs

___Two (2) Sets oProfessional/Staff Development Logs
___Two (2) Sets oMentor Timeline/Checklists

Location: Walter Bickett Education Center Room (Ro@nsecad floor) 501 Lancaster Avenue,
Monroe, NC 28112

Parkwood, Monroe, Forest Hills Clusters May 22, 2012 3:00:5:00 p.m.

Marvin Ridge, Weddington, Cuthbertson Clusterglay 23, 2012 3:00-5:00 p.m.

Porter Ridge, Sun Valley, Piedmont Clusters  May 24,2012 3:00:5:00 p.m.

Third -Year Beginning Teachers (BT3s)

Third -Year Cumulative Files: Principals or their designees should submit the Thiedr Cumulative
Files for their ThirdYear Beginning Teachers as indicated on the schedule below.

Location: UCPS Central Services Building, 400 North Church Street (Room TBA), Monroe, NC 28112
1 All Schools June 5,2012 8:00 a.m:5:00 p.m.

The state has established deadline by which districts must convert the Standard Professional |
(SP1) Licenses of thethird-y e ar BT s . BTs whose |icenses have
deadline will be charged a conversion fee of $15.00. Therefore, it is extremely important for all
third-year BT files to be submitted by the established deadline of June 5, 2012.

Listed below are the documents that should be included in eacty#sircumulative file. Please
arrange the items as listed, record missing data, and sign/return all documents as appropriate. All
other information should be removed from the files ptiosubmission. These documents pertain

to those collected during the currestthool year.

___ Cumulative File Verification Form

___ Cumulative File Data Form

___Four (4) Observation Rubrics

___One (1) Summary Evaluation Form

__ One (1)PDP/IGP

___One (1)Set ofProfessional/Staff Development Logs
___One (1) Set oMentor Timeline/Checklists
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APPENDIX E

Available Resources for Using the NC Evaluation System

Users of the NC Online Evaluation System may access available information by
https://mxweb.medix.com/home/ncvaland logging in with the tedigit UID number
and password. The documents below are available after logging into the online
Additionally, you may place theucsor over the links below and access the documer
a Ctrl + Click.

Frequently Asked Questiondor the NC Online Evaluation System
Answers to frequently asked quesis about the NC Educator Evaluation System

https://mxweb.medix.com/home/ncval/help/NC%20FAQs.pdf

Teacher Bookletfor NC Teacher Evaluation Procedures
Teacher Observation Booklet
https://mxweb.medix.com/home/ncval/help/20081028 NCteacherbookdét.p

Teacher Directionsfor the NC Online Evaluation System
Directions on Teacher Observations

https://mxweb.media

x.com/home/ncval/help/EES _NC_Teacher%20Directions_Draft.pdf

Peer Directionsfor the NC Online Evaluation System
Directions on Peer Observations
https://mxweb.medix.com/home/ncval/help/EES_NC_Peer_Directions.pdf

Principal Booklet for NC School Executive Evaluation Procedures
Principal Observation Booklet
https://mxweb.medix.com/hong/ncval/help/NCPrincipal booklet.pdf

Principal Directions for the NC Online Evaluation Procedures
Directions on Principal Observations

https://mxweb.media
x.com/home/ncval/help/EES_NC_Principal%20Directions_Draft.pdf

Electronic Signature Directionsfor the NC Online Evaluation Procedures
Directions on Electronic Signatures
https://mxweb.medix.com/home/ncval/help/EES_NC_ElectronicSignature.pdf
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https://mxweb.media-x.com/home/ncval/
https://mxweb.media-x.com/home/ncval/help/NC%20FAQs.pdf#_blank
https://mxweb.media-x.com/home/ncval/help/NC%20FAQs.pdf
https://mxweb.media-x.com/home/ncval/help/20081028_NCteacherbooklet.pdf#_blank
https://mxweb.media-x.com/home/ncval/help/20081028_NCteacherbooklet.pdf
https://mxweb.media-x.com/home/ncval/help/EES_NC_Teacher%20Directions_Draft.pdf#_blank
https://mxweb.media-x.com/home/ncval/help/EES_NC_Teacher%20Directions_Draft.pdf
https://mxweb.media-x.com/home/ncval/help/EES_NC_Teacher%20Directions_Draft.pdf
https://mxweb.media-x.com/home/ncval/help/EES_NC_Peer_Directions.pdf#_blank
https://mxweb.media-x.com/home/ncval/help/EES_NC_Peer_Directions.pdf
https://mxweb.media-x.com/home/ncval/help/NCPrincipal_booklet.pdf#_blank
https://mxweb.media-x.com/home/ncval/help/NCPrincipal_booklet.pdf
https://mxweb.media-x.com/home/ncval/help/EES_NC_Principal%20Directions_Draft.pdf#_blank
https://mxweb.media-x.com/home/ncval/help/EES_NC_Principal%20Directions_Draft.pdf
https://mxweb.media-x.com/home/ncval/help/EES_NC_Principal%20Directions_Draft.pdf
https://mxweb.media-x.com/home/ncval/help/EES_NC_ElectronicSignature.pdf#_blank
https://mxweb.media-x.com/home/ncval/help/EES_NC_ElectronicSignature.pdf

BEGINNING TEACHER SUPPORT PROGRAM FORMS
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Union County Public Schools
Optimum Working Conditions Consent Form
School Year

Beginning Teachersand teachers with twentyseven(27) or more years experience may not
be assigned extracurricular duties unless they request the assignment(s) in writintn cases
of compelling need, the superintendent or his designee(s) may temporargyspend Section
A of Extracurricular Duties and allow principals to assign extracurricular duties to
Beginning Teachers and teachers with 27 or more years of experience.

Name (Legal):

First Middle Last

School BT Status/Yrs of Exp

Requested Assignment

AssignmentDescription: (Include anticipated time/days involveg:

BTo6s/ Experienced Teacherds SignatDbatee

Principal 6s Signature Date:

The Optimum Working Conditions Consent FormisaintainedintheBTé6 s / Exper i enced
T e a c hpersorinsl file at the building level.
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Union County Public Schools
Beginning Teacher Support Program

Cumulative File Verification Form
School Year

This is to verify that

(Legal Name)

at

(School)

has successfully completed

has not successfully completed

the Union County Public Schools Beginning Teacher Support Programuring the
school year and that written justification is contained in he
Cumulative File.

Principal s Signature: Date:

Union County Public Schools




Beginning Teacher Support Program
Cumulative File Data Form

School Year
Name (Legal):
First Middle Last
School/Location:
Assignment:
Began Employment: *Ended Employment

Licensure Area(s):

Institution of Higher Education:

Degree(s): Date(s):

*Previous School System Employer:

Dates:

Local Address:

City: State: Zip:

Phone Number (Home):

Cell Number:

Email:

* If applicable

Union County Public Schools
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ProfessionalDevelopment Activity Log
School Year

Professional/Staff Development Activities can include dlege/universty classes, site

district, and statelevel trainings.

Date

Contact
Hours

Professional/Staff NC Professional
Development Teaching Standards
Activity (Identify elements) related to the

activity)

Professional Development

Plan
(If the activity is related to your PDF
goal(s), explain how it enriches your
professional skills, knowledge and/o
abilities.)

Union County Public Schools
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ProfessionalDevelopment Activity Log

School Year

Professional/Staff Development Activities can includeollege/universityclasses, site,
district, and statelevel trainings.

Date

Contact
Hours

Professional/Staff
Development
Activity

NC Professional Teaching

Standards
(Identify elements related to the
activity)

Professional Development

Plan
(If the activiy is related to your PDP
goal(s), explain how it enriches your
professional skills, knowledge and/o
abilities.)
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LEA STATEMENT- INTERIM REQUIREMENTS
School Year

Full Name (as on Teaching Certificate):

Social Security Number:

School System Name: Union County Public Schools Code: 900
School Name: Code:

Licensure Area sought: Code: *
Current teaching assignment: Code: *

(*These two areas must match.)

Candidate Verification

| verify that the enclosed documents are accurate records of my professional growth and development.
Pursuant to the Code of Professional Practice and Conduct for North Carolina Educators, | understand that
misrepresenting myself and/or my work is fraud and that a North Carolina Teaching License can be withheld
on these grounds.

Candidated Signature Date

Mentor Verification

I verify that the enclosed document s are accurate
development.

Mentor Signature Date

L. Principal/lLEA Assessment of Candidate Demonstration of NC Professional Teaching Standards

The above candidate has demonstrated the following:

o0 Competency in all North Carolina Professional Teaching Standards. (Check if all standards have been met.)

o Competency in the following North Carolina Professional Teaching Standards. (Check if not all
standards have been met, and check beside the standards that have been met.):

___ Standard 1: Teachers demonstrate leadership .
______Standard 2: Teachers establish a respectful environment.
______Standard 3: Teachers know the content they teach.
____ Standard 4: Teachers facilitate learning for their students.

Standard 5: Teachers reflect on their practice.

Principalé Signature Date

HR Designee6s Si gnatur e Date

Union County Public Schools
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Interim Requirements Submission Form

Verify items that are included in the packet. Provide a brief explanation for missing documen
Documents

School Year

School Year

Contents

Date Complet

WriteYeorNoto verify signatures
included on instruments.

State reason(s) for missin
documentation.

Interim Requirements Submission Form BT E—
LEA Statement Principal

Mentor

BT _
Observation 1 Observer
(By October 30th BT
Observation 2 Observer
(Between October 30th & Jajuary 15th BT
Observation 3 Observer
(Between January 15th & April 15th BT
Observation 4 Observer
(Prior to April 35th BT
Summary Conference Principal
(By April 13th BT
Professional Development Plan Principal
___Individual Growth Plan Mentor

Monitored Growth Plan BT

:Directed Growth Plan

Professional/Staff Development Activity Log

Signature not required

Mentor Log

Mentor
BT

School Year

Documents

Contents Date Complet{ WriteYesrNoto verify signatures State reason(s) for missin
included on instruments. documentation.

Observation 1 Observer
(By October 30th BT
Observation 2 Observer
(Between Octofe&3muary 1 BT
Observation 3 Observer
(Between Janu&i& April 1% BT
Observation 4 Observer
(Prior to AprilL5 BT -
Summary Conference Principal
(By April 5 BT
Professional Development Plan Principal
__Individual Growth Plan Mentor

Monitored Plan BT

Directed Plan

Professional/Staff Development Activity Log

Signature not required

Mentor Log

Mentor
BT

diUs i oEr wyf [ BN:

EEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEEE
Union County Public Schools
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Classroom Visitation Form

Directions: TheClassroom Visitation Form is completed individually by the beginning teacher or mentor
to identify Strategiesaind North Carolina Professional Teach@tandards/Indicators demonstrated during

one instructional period or activity. Immediately followithg visit, both partiemust discusthe

observatiorand jointly complete the Classroom Visitation P@sinference FornCompleted formsnay

be submitted to the mentor contax verification of completion of timeline activities

Visiting Teacher: Teacher Visited:

Status:BT __ Mentor___ Status: BTMentor _ Experiencd Teacher
School/Subject Grade:

Subject/Subject/Grade

Standard |.: Teachers demonstrate leadership

A C E
B D

Comments:

Standard Il.; Teachers establish a respectful environment for a diverse population

A C E
B D
Comments:
Standard Ill.: Teachers know the content they teach
A C
B D
Comments:

Standard IV.: Teachers facilitate leaning for their students

A E G
B
C F H
D
Comments:
Standard V.: Teachers reflect on theirpractice
A C
B
Comments:
/
\_/isiting Teacher6s Signature Date Dat e
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Mentor Timeline/Checklist

School year Name of BT

Name of Mentor School

Please check the following as you complete them with your BT:
First Nine Weeks:

¢ Familiarize BT with facility (i.e., tour of building).

¢ Familiarize the BT with the faculty, staff and/or service personnel.

c Discuss the LEA/school s policies regarding
inclement veather policies.

¢ Make sure the BT has the North Carolina Standard Course of Study (NCSCOS) and other
curriculum guidelines.

¢ Familiarize the BT with the format and use of the NCSCOS in planning (arof-gmndde or
endof-course testing when appropga

¢ Assist BT with location, selection and access to instructional materials.

¢ Assist BT with creating a substitute teacher folder of pertinent information (rosters, lesson
plans, procedures, etc.).

¢ Meet with BT an average of one time each weekdocument the date, time and contents of
each meeting.

¢ Assist BT with information about services offered by school, school system, DPI, community
agencies, etc.

¢ Assist BT with record keeping (grades, monies, parent contacts, discipline).

¢ Assist Bl with strategies and/or procedures to identify and appropriately serve special needs
students.

¢ Review the Professional Teaching Standards and the role of these standards in the classroom,
the Professional Development Plan, and the Teacher EvaluatioesBr

¢ Remind the BT to complete the Teacher Salfessment

Assist BT in lesson planning and pacing.

Assist BT in development of a Professional Development Plan.

Assist with creation of a professional development log.

Informally observe the BT and provide verbal or written feedback in a post conference.
Have BT observe Mentor teaching a lesson to model effective teaching practices.

Explain formal observation procedures and annual evaluation.

¢ Assist BT in intenn reports and ending the grading period including demonstrating the use of
a computerized grading system, use of comments, etc.

¢ Celebrate accomplishments.

o o o o o o

¢ Other
Mentor signature Date
BT signature Date

You may use this form as it appears or you may adjust it to accurately document the support provided to
the beginning teacher

30




Mentor Timeline/Checklist

School year Name of BT

Name of Mentor School

Please check the following as you complete them with your BT:
Second Nine Weeks:

¢ Meet with BT an average of one time each week and document the date, time, and contents of
each meeting.

¢ Informally observe BT and provide verbal or written feedback in a post conference.

¢ Review lesson plans and pacing for adherence to the NC Standard Course of Study.

¢ Review lesson plans for inclusion of multiple learning strategies and for evidence of meeting
the needs of all diversities.

¢ Discuss progress in identifying and solicfiservices for unique learners.

¢ Encourage BTs to use assessments and practieaf-gndde or engbf-course tests with their
students. Review progress on these assessments, disaggregate data, and formulate a plan for
remediating any weak areas.

Discuss policies and impact of holidays and scheduling between now and winter break.
Discuss organizational and record keeping procedures.

Encourage parental contact.

Review classroom management and discipline strategies.

Spend informal social timeith BT.

Discuss semester exam schedule and/or testing schedule and procedures.

Assist BT in interim reports, ending the grading period, and semester records.

Celebrate accomplishments.

Other

O o o o o o o o o

¢ Other

Notes:

Mentor signature Date

BT signature Date

You may use this form as it appears or you may adjust it to accurately document the support
provided to the beginning teacher.
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Mentor Timeline/ Checklist

School year Name of BT

Name of Mentor School

Please check the following as you complete them with your BT:
Third Nine Weeks:

¢ Meet with BT an average of one time each week and document the date, time, and contents of
each meeting.

¢ Encourage parental contact.

c Remind BT about the LEA/school 6ds retention
¢ Encourage BTs to reflect on their teaching exgrase at miepoint. Set goals for the rest of

year.

Review progress toward covering goals in the NC SCOS.

Review progress on the PDP.

Informally observe BT and provide verbal or written feedback in a post conference.

Review procedures for fielaips.

Spend informal social time with BT.

Assist BT in interim reports and ending the grading period.

Videotape at least one lesson and review it with the BT.

Celebrate accomplishments.

Other

o O o o o o o o o

¢ Other

Notes:

Mentor signature Date

BT signature Date

You may use this form as it appears or you may adjust it to accurately document the support
provided to the beginning teacher
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Mentor Timeline/ Checklist

School year Name of BT

Name of Mentor School

Please check the following as you complete them with your BT:
Fourth Nine Weeks:

¢ Meet with BT an average of one time each week and document the date, time, and contents of
each meeting.

¢ Review progress on completion of the goals from the NC SCOS, and review pacing.

¢ Encourage BTs to use assessments and practieaf-gndde or enabf-course tests with their
students. Review progress on the assessments, disaggregate data, and formulate a plan for
remediating any weak areas.

¢ Review plans for end of year activities.

¢ Give suggestions for keeping momentum and interest at thef émel year for students and
teachers.

¢ Review progress on the PDP.

c Remind BT about LEA/school 6s retention and
¢ Discuss procedures for ending the school year (collecting books, fees, returning teaching
materials, graduation, etc.).

¢ Help BT with end of year administrative forms, policies, and procedures.
¢ Spend informal social time with BT.

¢ Celebrate accomplishments the BT achieved during the year.

¢ Other

Notes:

Mentor signature Date

BT signature Date

You may use this form as it appears or you may adjust it to accurately document trseipport
provided to the beginning teacher
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North Carolina Mentoring Continuum

Mentor Standard 1. Mentors support beginning teachers to demonstrate leadership.
Element Developing Proficient Accomplished Distinquished
Trusting Relationship | Has awareness of the | Respects confidental Honors confidential Upholds confidential
nead to maintain a nature of relationship. Provides | relafionship. Focus of
confidential mentor mentorbeginning coaching suppart coaching emerges from on-
refationship with the teacher relationship. tailored to meet the going dialogue with
beginning teacher and | Utilizes collaborative needs of the beginning | beginning teacher and
the importance of facilitative language teacher mutually agreed upon next
mentor languags when supparting the steps. s responsive to the
beginning teacher immediate and long-tarm
neads of the beginning
teacher
Leadership Provides beginning Models shared Supports the beginning | Assists the beginning
teacher with a ist of leadership, encourages | teacher's involvement | teacher fo assume
opportunities for beginning teacher in school leadership leadership roles at school
leadarship engagement in opportunities and district levels. Provides
leadership activities, on-going coaching and
and reflects with the support of leadership
beginning teacher development
Communication and Exhibits effective Assists the beginning Supports the beginning | Murtures the self-efficacy of
Collaboration communication skills | teacher in developing | teacher to use effective | the beginning teacher and
the skills that would communication skills in | hisfer responsibility to
enable himher to collaboration with utilize effective
communicate effectively | colleagues to improve | communication skills in
within collaborafive teaching and leaming | collaborative dialogue to
seftings and to develop improve school
positive working effectivenass
relationships
Best Practices Brings knowledge Provides resources for - | Models best pracices | Uses observations and data
ghout best pracices | the beginning teacher | with a focus on student | collection to provide
into conversations with | on best practices with a | leaming while working | clarification for the beginning
beginning teachers primary focus on collaboratively with the | teacher in implementing best
student leaming beginning teacher practices with a primary
fiocus on student leaming
Ethical Standards I5 aware of ethical and | Demaonstrates ethical Initiates collaborative | Exempiifies ethical and
professional standards | and professional dialogue with the professional behavior and
behavior in inferactions | beginning teacher 5erves as a role model
with beginning teachers | regarding ethicaland | within the school and district
and school professional behavior | community
administration
Advocacy for Beginning | Identifies and assists in | Advocates for improving | Advocates for Advocates for positive
Teachers and Students | locating instructional | working condifions for | initiatives to improve change in policies and
resources for the the beginning teacher | education for all practices affecting sfudent
baginning teacher and hisfer students students. Coachesthe | leaming. Utilizes working
when needad beginning teacher on | conditions dafta to ground
advocacy methids. advocacy efforts
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Mentor Standard 2: Mentors support beginning teachers to establish a respectful environment for a
diverse population of students.

Element Develaping Proficient Ascomplished Distinguished
Relationships with Supports the Provides the beginning | Caollaborates with the | Supports the beginning
Students beginning teacher to | teacher with sirategies | beginning feacherto | teacher to solicit and

become aware of the | for effective assess the ufilize on-going feedback
importance of communication with effectiveness of from students regarding
building strong students indnidually communications and | teacher/student
relationships with and in groups. Share | interactions with communications and
students methods of learning students and reflect | interactions. Facilitates
more about students” | on hisfher impact on | the beginning teacher’s
individual relationship and reflection on the role of
backgrounds, instruction building and maintaining
strengths, and nesds relationships with
students and effective
outcomes for learming
Relafionships with Brings awareness to | Supports the beginning | Farents collaborate | Facilitates the beginning
Families the beginning teacher development | with the beginning | teacher's development of
teacher of the of a home-schoal teacher in the a variety of lessons on
importance of communication plan planning and school-related activities
communication with | that establishes implementation of that regularly include
parents/families. regular use of tools parent-family families in the on-going
Shares resources that promote effecive | conferences/commu | process of identifying and
such as telephone communication with nications. Reflects | improving student
logs, classroom parentsifamilies on effectiveness of | achisvement
newslefter/website interactions and
design, and communicafions fo
phonelemail meet both the
profocols beginning feacher’s
needs and the
parentsifamily's
needs
Relafionships at Assists the Infroduces school and | Assists the Fosters collaborative
School and in beginning teacher to | community beginning teacher acfiviies for the beginning
Community become familiar with | partnersiresources to | with development of | teacher that includes and
faculty/staff. Shares | the beginning teacher. | achvilies that foster | embraces the cultural
availability of Communicates context | collaboration norms of the community
community and history between the schoal
resources and the community
Honor and Respect | Informs the Raises an awareness | Introduces the Engages the baginning
for Diversity beginning teacher of | of the beginning beginning teacher o | teacher proactively around
the demographical | teacher's perspective | culturally inclusive | 1s5ues of diversity.
composition of the | and cultural practices Demonstrates culturally
school and inclusiveness as inclusive practices and
community evidenced in the guides the beginning
classroom teacher in developing
hisfher own

Mentor Standard 2 (continued)
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Mentor Standard 2 (continued)
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Mentor Standard 3. Mentors support beginning teachers to know the content they teach.

Element Developing Proficient Accomplished Distinguished
Implementation of Demonstrates strong | Implements Collaborates with the | Facilitates the beginning
NCSCOS and 21st | knowledge of strategies in weekly | beginning teacher in | teacher's development of
Century Goals NCSCOS for hisher | conversations that | on-going all strands of the

own grade demonstrate conversations on how | NCSCOS and the
level/subject and Is awareness and to integrate 21st scaffolding of the
aware of the scope understanding of the | Century goals into NCSCOS across grade
and sequence of the | NCSCOS. the NCSCOS. levels/subjects. Utilizes
NCSCOS across Facilitates designing | Facilitates the weekly professional
grade lessons that link the | beginning teacher's | conversations and
levels/disciplines NCSCOS with 21st | active participation in | professional development
Century skill professional leaming | to support the beginning
development communities teacher in reflecting upon
the use of 21st century
standards in the
curriculum
Content and Provides NCSCOS for | Provides state and | Promotes networking | Supports the beginning
Curriculum the beginning teacher. | distnct cumiculum by the beginning teacher in designing
s aware of the need | resources and teacher within school | lessons that show
to assist the beginning | assists the beginning | and district to access | application of the content
teacher in its use feacherin a wide range of and demonstrate
determining key curriculum resources. | connections to life in the
concepts. Assists | Supports the community
the beginning beginning teacher in
feacherin developing both short
establishing and long term
appropriate pacing | curriculum plans
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Mentor Standard 4. Mentors support beginning teachers to facilitate learning for their students.

Element Developing Proficient Accomplished Distinguished
Instructional Informs and Supports planning, | Collaborates with the | Facilitates the beginning
Pracfice highlights for the implementation, and | beginning teacher fo | teacher's in depth analysis

beginning teacher | assessment efforts of | improve instruction | of student work and
the need for the beginning teacher | and leamning based | planning for differentiated
planning, on assessments. instruction based on
implementing, and Provides professional | results. Provides on-going
using assessments development in areas | support and coaching for
of need using the implementation
cycle of assistance:
Preconference,
Observe, Reflect
Professional Informs the Models and nurtures | Facilitates on-going | Facilifates beginning
Pracfice beginning teacher of | continual growth, conversation with teacher application of
licensure professional ethics, | groups of teachers on | action research, case
requirements noms of professional norms, | studies, and other
collaboration, equity | continuing education | resources such as book
and high expectations | and overall growth of | studies and community
students agents. Creates
opportunities for the
beginning teacher to talk
with others about
professional practice
Student Brings awareness of | Models need for data | Supports the Provides/leads professional
Assessment achievement data | fo enhance teaching | beginning teacherin | development for beginning
sources to the and improve student | the development and | teachers on a range of
beginning teacher. | performance. Assists | use of tools to assess | assessment techniques
Exposes beginning | the beginning teacher | student work. and how to utilize the data
teacher fo school ininterpreting dafa | Collaboratively plans | to meet indidual needs.
and disinct data. gathered from differenfiated Facilitates leadership of
Ensures that the informal and formal | instruction based beginning teachers fo
beginning teacher | assessmentsandfo | upon results inform colleagues of their
has the required apply results in leaming regarding student
assessments that planning and making assessment and designing
accompany texts. adjustments in responsive instruction
instructional delivery
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Mentor Standard J: Mentors support beginning teachers to reflect on their practices.

Element Developing Proficient Accomplished Distinguished
Allocation and Use | Is aware of Supports the Meets with the Meets with the beginning
of Time with importance of beginning teacher to | beginning teacher prior | teacher prior to the start of
Beginning Teachers | meefing the attend a program to their start of the the school year and meets

beginning feacher onientation within first | school year fo support | at least twice per week.
and leaming about | two weeks of classroom planning/ | Provides the beginning

hisher individual employment. Meets | preparafion. Clanfies | feacher with additional
needs. Inifiates with the beginning program information | ways to communicate and
infroductions and feacher at least twice | as needed. Regularly | get support between
offers availability for | monthly. Focuses meets (face to face, scheduled meetings. Is

support coaching efforts on | virtually or through dedicated fo and skilled in
meeting individual other medium that best | providing quality coaching
needs mest the neads of and fargeted use of ime to

beginning teachers) effectively meet individual
with the beginning needs

teacher weekly and
henors start and end
fimes. Makes
conscientious effort fo
use coaching skills
and fime effectively to
meet indvidual needs

Beflective Practices | Relies on instructive | Utilizes instruchive, Blends instructive, Orchestrates highly refined

approaches fo tell callaborative and collaborative and use of instructive,

the beginning facilitative facilitative approaches | collaborative and facilitative
teacher how to approaches fo to facilitate the approaches fo enhance a
enhance engage the beginning feacher's | PEGINNIng teacher's ability to
instructional practice | beginning teacherto | use of reflection to self | refiect on strengins and

and student reflect and improve | identify hisher Challenges. Nurtures the -
achievement on practice instructional strengths | Peginning teacher’s capacity

fo infuse reflection in hisher
practice and to improve
feaching and learning

and challenges and fo
engage in an on-going
cycle of improvement

Mentor Data Makes brief general | Collaborates with the | Observes the beginning | Utilizes a range of data
Collection observations of the beginning teacher to | teacher's classroom collection tools to best
beginning teacher's | conduct classroom regularly for both capture information on the
classroom on multiple | observations and snapshot and formal focus established by the
occasions to gather | gathers general data | visits to gather data. beginning teacher.
data on practice on practice. Has brief | Collaborates with the Facilitates conversation with
reflective beginning teacher to the beginning teacher
conversation with the | define a focus for data | regarding the data collected
beginning teacher collection and to plan and fosters reflection and

regarding knowledge | time to fully review the | next steps based on the data
gained from the data | implications of the data
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Mentor Self Assessment

Developing

Proficient

Accomplished

Distinguished

Not
Demonstrated

Standard 1: Mentors support beginning teachers to
demonstrate leadership.

Trusting Relationship and Coaching

| eadership

Communication and Collaboration

Best Practices

R E=N PR =N I

Ethical Standards

f. Advocacy for Beginning Teachers and Students

Standard 2: Mentors support beginning teachers to establish

a respectrul environment for a diverse population of students.

Relationships for Students

Relationships with Families

Relationships at School and in Community

Honor and Respect for Diversity

alaln|o|w

Classroom Environments that Optimize | eaming

f. Reaching Studenis of all Learning Needs

Standard 3: Mentors support beginning teachers to know the
content they teach.

a. NCSCOS and 21st century goals

b. Content and Curriculum

Standard 4: Mentors support beginning teachers to facilitate
leaming for their students.

a. Insfructional Practice

b. Professional Practice

c. Student Assessment

Standard 5: Mentors support beginning teachers to reflect on
their practice.

a. Allocation and Use of Time with Beginning Teachers

b. Refleclive Practice

c. Mentor Data Collection

Evidence that supports rating:

Reflections for Improvement
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Union County Public Schools
Beginning Teacher Survey
School Year

Directions: This survey is to be completed By 2 and 3°-year beginning teachers (BTs).
Please respond openly

Section |; Background Information

1. a. | completed a teacher education program at the following NC college/
university:

b. | completed a teacher education program at the followirgfestate
college/university

c. | am a lateral entry teacher Yes No

2. As a result of my college/ university teacher preparation program, | felt prepared to do
thefollowing. Strongly Agree (SA), Agree (A), Disagree (D), Strongly Disagree (SD)
a. Address the stages of child demeinent in my lesson planning.

Resolve student behavior issues.

Address the learning needs of English Language Learners.

Address the learning needs of students with learning disabilities.

Address the needs of students from diverbaietbackgrounds.

Develop Individual Education Plans.

~ooo0CT

2. Inreflecting on the first year afly teaching experience in relation to my teacher
preparation program ¢

Strongly Agree (SA), Agree (A), Disagree (D), Strongly Disagree (SD)

a. There wagoherence between courses and field experiences.

b. My experiences in my methods courses reflected what | experienced in my field
experiences.

c. My experiences in my methods courses reflected what | experienced in my own
classroom.

d. My prepardéion program presented a clear vision of teaching and learning.

e. The teachers in my preparation program were effective facilitators of learning.

f. 1would recommend my college preparation program to others

4. ldentify your Licensure area:

5. a.l am a first year teacher.
b. 1 am a second year teacher.
c. | am athird year teacher.

Section II: Teaching Assignment

6. Identify teaching assignment:

Grade Level Subject

7. Are you teaching in the area for which you trained at your college/university?
41




Yes No

8. Circle all that apply. Compared to more experienced teachers in your school, were
you given reductions in the following:
a. Class sizes
b. Committee Assignments
c. Nonteaching duties
d. Other:

Section lll: Support Strategies

9. Identify when you were assigned a mentor.
a.Prior to starbf school
b.After a month of school
c.First week of school
d.Other

10. My mentor teacher provided raagpport:

On adaily basis

On a weekly basis
On a monthly basis
Other:

coop

11 My school has monthly scheduled beginning teacher and mentor meetings?
Yes No

Section IV: Assessmerg

Pl ease rate your satisfaction with each

the lowest rating.

4 = Excellent 3 =Good 2 = Fair 1 = Poor
1. My districtbés orientation progr a
2. My s c h o datioh progmam forebaginning teachers
3. The support provided me by my principal
4. _ The support provided me by my mentor
5. The support provided me by the district
6. __ My Beginning Teacher Handbook provided by Human Resources
7. ___ My working conditions (number of extracurricular activities; level of

additional responsibilities; number of preparations; etc.)
8. Communication with me relative t

9. Communication with meetative to licensing requirements

m

(0]
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10. My performance in the classroom

11. The feedback | received on my performance in the classroom
12. Opportunities to visit and observe exemplary teachers
13. The likelihood of continuing a career in education.

Section V:Open Responses

Please response to the questions below.

A. In addition to your teaching responsibilities, what other responsibilities (if any)
were assigned to you (i.e., committee work, coaching, sponsoring a club, etc.)?

B. What were thestrengths and/or limitations of the support provided by your mentor
teacher?
C. What were the strengths and/or limitations of the support provided by your principal?

D. What were the strengths and/or limitations of the UBB&nning Teacher Support
Program

E. What were the strengt hs Begndingdeacheri mi t ati ons
professional development activities

F. Other comments you would like to make.
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Beginning Teacher Support Program Assessment Forms

http://webcp.ucps.k12.nc.us/forms manager/documents/139/BTSP%20
Assesment%20Rubrics?2011.pdf

(Pages 459 will be inserted from the above link in thefinal
document.)
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o~ Public Schools of North Caroling
Stata Board of Education | Departmant of Public Instraetican

Rubric for Self-Assessing the Beginning Teacher Support Program

This form should be wsed for the Beginning Teacher Support Program self-assessment and development of the annual plan

District:

Beginning Teacher Support Program Coordinator

Date:

Standard 1: Systemic Support for High Quality Induction Programs

Mot
; . . L Demonstrated
Developing Proficient Accomplished Distinguished (Comment
Required)
...and ..and . .and
Stakeholders Stakeholders support Stakeholders show Stakeholders waork
collaborate and the creaticn of policies interest in and together to support
combine resources and practices that meet advocate for mentoring quality mentoring and
and prigritize state mentoring and and induction and work induction that is
funding to ensure induction standards and to modify aligned with district
that state funding is acknowledge the value organizational policies and site initiatives.
allocated to support of mentoring and to improve beginning Representatives from
elements of the induction. Mentors may teacher working these groups help
mentoring and receive a stipend. conditions. guide policies that
induction program. Stakeholders support influence beginning
data collection and teachers from
program accountability. recruitment into
induction and on to

experienced practice.

Not
. . . T Demonstrated
Developing Proficient Accomplished Distinguished (Comment
Required)
.. and .. and .. and

Principals are Principals provide Principals provide time Frincipals are
invobved in the positive working for and promote mentor's knowledgeable of and
assignment andlor conditions for waork with beginning demonstrate support
supernvisicn of the beginning teachers. teachers. Principals to the full scope of
mentor, as Principals clearly endorse and/or support memtor's waork,
appropriate. communicate mentor's development of a including formative
Principals endorse role to staff and complex, multi-faceted assessment and use
mentor's role and provide positive and confidential mentor of professional
contribute to the caontext for beginning rode. Principals are standards. Principals
definition and teacher work with available to endorse and/or
direction of the menter. Principals meeticommunicate with support development
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o Fublic Schools of Narth Carolina

Stata Board of Education | Department of Public Instriction

mentor's work. endorse andlor suppaort mentars. of a mentor role that is
the development of a informed by a vanety
mentor role that of stakehaolders.
ENCOMpPasses 3 range Principals
of dimensions and communicate
respects the regularly with mentors
confidential role of the while respecting
mentor and beginning confidentiality of
teacher. mentor role. Principals
encourage beginning
teachers to share
evidence of
professional growth
as part of evaluation
PIOGESS.
Comments:

Examples of Artifacts:




o

Fublic Schools of Morth Carolina
Stata Board of Education | Department of Public Instructicn

Standard 2: Mentor Selection, Development, and Support

Mot
- . - . Demonstrated
Developing Proficient Accomplished Distinguished {Comment
Required)

Mentors are ... and ... and .. and
selected by the Mentor selection criteria Mentor selection may Mentors are selected
principal andfor are clearly articulated involve input from a using a rigorous
designee based by program leadership variety of stakehaolders. process that involves
upon availability, and include input from a Selection criteria a variety of evidence
interest or senionty. variety of stakeholder include a range of and multiple
Process for groups. Process for characteristics, stakeholders. Crteria
selection is application and experences and are aligned with
communicated as selection is transparent dispositions that may widely-accepted and
needed and is and uniformly applied. indicate mentoring research-based
based upon criteria potential. Applicaticn understandings of
that are and selection process is effective mentoring
communicated to communicated broadly. practices and
interested characteristics.
candidates.

Mentors serve
largely as a

resource and
“buddy™type
support provider.

...and

Mentors provide
ongoing support and
encouragement for the
beginning teacher,
including orientation,
logistical and emotional
support. Mentor's role
primarily focuses on
instruction and student
learning. .

.. and

Mentors’ role is multi-
dimensicnal and
includes opportunities
to observe and give
feedback on classroom
practice. Mentors and
beginning teachers
collaborate on lesson
planning and problem-
=alving.

.. and
Mentors tailor support

to the needs of the
beginning teacher
based on the use of
the Morth Carolina
Professional Teaching
Standards, the Morth
Carolina Teacher
Ewaluation System
and other formative
assessments.
Mentors’ role involves
instructive,
collaborative, and
facilitative approaches
to mentori

Mentors are
oriented to their role
and the induction
program and
receive preliminary
professicnal
development to
prepare them for
their role.

...and

Mentors receive
ongoing training to
advance their
knowledge and skills.

.. and

Mentors are involved in
a facilitated community
of mentoring practice
that meets regularly to
support mentor learning
and problem-sobving.

.. and
Mentors have

opportunities to
abserve and coach
colleagues, design
and facilitate mentor
professional
development and
engage in ingquiry into




““" Public Schools of Morth Caroling

d Siata Board of Education | Department of Public Instruction

their practice.

Comments:

Examples of Artifacts:
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- Public Schools of North Carolina
S1oto Eoard of Education | Department of Fublic Instruction

Standard 3: Mentoring for Instructional Excellence

are released o work
with mentors, and

Mot
. . . TR Demonstrated
Developing Proficient| Accomplizhed Distinguished (Comment
Required)
. .and . .and .. and
Mentors work with Mentors work with Mentors and beginning Mentors are provided
beginning teachers beginning teachers teachers hawve protected sufficient time to
occasionally. during and outside of time to engage in engage with
the school day. based induction-related beginning teachers
upon schedule and activities. and support their
mentor flexibility. professional growth.
Beginning teachers

. .and . .and ...and
Mentors are aware Mentors support Mentors guide the Mentors proactively
of equity issues as beginning teachers’ beginning teachers’ engage beginning
they arise in development to meet appreciation for teachers around
beginning teachers’ the needs of all diversity and responsive issues of diversity.
practice. students and create a approaches to Mentors guide
respectful environment instruction during beginning teachers in
for a diverse population analysis of student the ongoing
of students. work, planning of development of
differentiated instruction responsive curriculum
and other opportunities and practices.
as they arise.

Hot
. . . L Demonstrated
Developing Proficient Accomplished Distinguished (Comment
Required)
..and . .and . .and
Mentors focus on | Based on classroom Mentors wark with Mentors work with
logistical and observations, mentors beginning teachers beginning teachers on
operaticnal issues, work with beginning across the full-range of a strategic focus as
such as school teachers on issues of teaching practices as determined by the
practices and classroom defined by Morth Morth Carolina
culture, management, lesson Carolina Professional Teacher Evaluation
administrative and planning. delivery of Teaching Standards System and other
classroom instruction and student and identified by the assessments of
procedures and leaming aligned with Morth Carolina Teacher classroom practice
: cumiculum standards. Evaluation System. and student learning.

*lssues of diversity include but are not limited to race, ethnicity, gender, religion, and other aspects of culture.

49




;ﬁ‘E Public Schools of North Carolina

State Board of Edueation | Departmant of Public Instruction

Comments:

Examples of Artifacts:
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‘g Fublic Schools of Morth Carolina
| Stata Board of Educatiaon | Departmant of Public Instraction

Standard 4: Beginning Teacher Professional Development

Hot
. . . -~ . Demonstrated
Developing Proficient Accomplished Distinguizhed {Comment
Required)
.. and . .and .. and

Beginning teachers District-wide Beginning teachers Beginning teachers

receive a structured professional participate in a variety of participate in a wide

orientation to school development is professional range of professional

policy, practices provided for beginning development development offerings

and procedures. teachers, often prior to opporunities designed based upon their
the start of the school maore specifically for aszessed
year. Professional beginning teachers. developmental needs.
development is aligned Professional Participation is
with the Morth Carolina development activities collaboratively
Professional Teaching may include some determined in
Standards, The Morth opporiunities for inter- consultation with
Carolina Teacher visitation. Participation mentor, principal
Ewvaluation System, and in professicnal andlor central office
beginning teachers’ development may be support staff.
Professional Growth mandatory at the open-
Plam and is based on cheice of the principal,
the needs of the suggested by the mentor
beginning teacher. or by recommendation.

Comments:
Examples of Artifacts:
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= Fublic Schools of North Carolina
State Board of Education | Department of Public Instruction

Standard 5: Formative Assessment of Candidates and Programs

support professional

Not
Developing Proficient Accomplizshed Distinguished LErry e
{Comment
Required)
... and .. and .. and
Mentors utilize the Mentors apply the Mentors use a wide Mentors integrate
Morth Carclina language and range of formative formative assessment
Professional expectations in the assessment tools in into their interactions
Teaching Marth Carolina their ongoing work with with beginning
Standards. Professional Teaching beginning teachers. teachers and innovate
Standards and the Mentors use formative upon the tools and
Morth Carolina Teacher assessment information their use. Mentors
Evaluation System in fo guide mentoring help beginning
supporting their practice in alignment teachers draw
beginning teachers’ with the Morth Carolina connections between
practice. Mentors Professional Teaching the use of formative
support their beginning Standards and the assessment to inform
teachers in developing Marth Carclina Teacher and improve
a Professional Evaluation System. classroom practice
Development Plan to and student leaming.

.. and ...and .. and
Beginning teachers Program leaders collect | Program leaders engage Program leaders
and mentaors give and use data on with others to collect and ensure that all
feedback cn the beginning teacher analyze a range of data on stakeholders are
induction program. practice and program program implementation to aware of program
implementation ocver guide program successes, impacts,
time for use in program | improvement. Resulis and and challenges. Data
improvement. Data next steps are shared are used to guide
collection should within and cutside of the ongoing program
include, but not be program. implementation and
limited to, retention, confinuous
Teacher Working improvement.
Conditions Survey and
student leaming.




EE Public Schools of North Carolinag

State Board of Education | Department of Public Instriction

Comments:

Examples of Artifacts:
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o FPublic Schools of Morth Carolina

State Board of Education | Departmant of Public Instruction

Beginning Teacher Support Program Annual Review Form

School District:

School Year:

Date :

Standard 1: Systemic Support for High Quality Induction Programs

Elements Developing

Mot

Proficient Evident

Accomplished | Distinguished

A Institutional Commitment and
Support

B. Principal Engagement

Comments:

Recommended actions for improvement:

Resources needed to complete these actions:

Evidence or documentation to support rating:

(theze coincide with zelf-assess. Examples of artifacts)
Teacher Working Conditions Survey
Local Board Policies

____ Principal Evaluations
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ﬁc Fublic Schools of Morth Carolina

Stata Board of Education | Department of Public Instraction

Standard 2: Mentor Selection, Development, and Support

Elements Developing

Proficient | Accomplished | Distinguished | Not Evident

A Mentor Selection

B. Scope of Mentor Role

C.Mentor Professional Development

Comments:

Recommended actions for improvement:

Resources needed to complete these actions:

Evidence or documentation to support rating:
(these coincide with zelf-azsess. Examples of artifacts)

___ Artifacts from the mentor selection process
including applications, selection criteria, those
engaged in selecting, etc.

___ Documentation and materials from mentor
training

___Agendas from mentor professional
development opportunities
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ﬂc Pubdic Schoals of North Carolina

State Board of Education | Departmant of Public Instruction

Standard 3: Mentoring for Instructional Excellence

Elements

Developing

Mot

Proficient | Accomplished | Distinguizhed Evident

A. Time

B. Instructional Focus

C. Issues of Diversity

Comments:

Recommended actions for improvement:

Resources needed to complete these actions:

Evidence or documentation to support rating:

(these coincide with seff-assess. Examples of artifacts)
____ Teacher Working Conditions Survey

__ Artifacts of mentor/mentee activities

___ Aftifacts from mentor trainings

___ Evidence of frequency of mentoring activities
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ﬁc Fublic Schools of Morth Carolina

Stata Board of Eduaation | Departmant of Public Instruction

Standard 4. Beginning Teacher Professional Development

Elements Developing

Proficient | Accomplished | Distinguizhed | Not Evident

A.Beginning Teacher Professional
Development

Comments:

Recommended actions for improvement:

Resources needed to complete these actions:

Evidence or documentation to support rating:
(these coincide with self-azsess. Examples of artifacts)
Teacher Working Conditions Survey

___ Professional development attended and
pffered by new teachers
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State Board of Education | Departmant of Public Instsction

Standard 5: Formative Assessment of Candidates and Programs

Elements

Developing

Proficient | Accomplished | Distinguished | Not Evident

A Formative Assessment

B. Program Evaluation

Comments:

Recommended actions for improvement:

Resources needed to complete these actions:

Evidence or documentation to support rating:

(these coincide with self-azzess. Examples of artifacts)
Evaluations from mentor program activities
Teacher Working Conditions Survey

____ Turnover rates of teachers in their first three
years

___ Performance of new teachers on the North
Carolina Teacher Evaluation

BTSP Coordinator Signature

Date
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Beginning Teacher Support Program

Annual Review Summary

Beginning Teacher Support Program Rating Form

Developing

Proficient

Accomplished

Distinguished

Mot
Demonstrated

Standard 1: Systemic Support for High Quality Induction Programs

a. Institutional Commitment and Support

b. Principal Engagement

Standard 2: Mentor Selection. Development, and Support

c. Menfor Selection

d. Scope of Mentor Role

e. Mentor Professional Development

Standard 3: Mentoring for Instmictional Fxcellence

a. Time

b. Instructional Focus

c. Issues of Diversity

Standard 4. Beginning Teacher Professional Development

a. Beginning Teacher Professional Development

Standard 5: Formative Assessment of Candidates and Programs

b. Formative Assessment

c. Program Evaluation

Comments:

Evidence that supports rating:

Goals for improvement:
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g Fublic 3¢hools of Morth Caroling
Stmta Board of Eduzation | Department of Publiz Instructican

Peer Review of the Beginning Teacher Support Program

Beginning Teacher Support Coordinator: Date:

Distri

Peer Reviewer

Peer Disirict

Standard 1: Systemic Support for High Quality Induction Programs

Developing Proficient Accomphzhed Distinguizhed (Comment
Eequired)
stakeholders ensure that Stakeholders support the Stakeholders show Stakeholders work
state funding is allocated creation of policies and interest in and advocate topether to support
to support elements of the practices that meet state for mentoring and quality mentoring and
mentoring and induction mentoring and nduction induction and work to induction that is
program. standards and mcdify organizational aligned with district
acknowledge the value policies to improve and site initiatives.
importance of mentoring beginning teacher Representatives from
and induction. Mantors working conditions. these groups help
may receive a stipend. Stakeholders support guide policies that
data collection and influence beginning
program accountability. teachers from
recruitment into
induction and on to
experienced practice.
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Not Demonstrated
Developing Proficient Accomplizhed Distinguished (Comment
Eeguired)
Principals are involved in Principals provide Principals provide time for Principals are
the selection, and/or positive working and promote mentor's knowledgeable of the
assignment , and conditions for beginning work with baginning full scope of mentor's
supervision of tha teachers. Principals teachers. Principals work, including
Mentor, 3s appropriate. clearly communicate endorse and/or support formative assessment
principals endorse mentor's role to staff development of a and use of
mentor's role and and provide positive complex, multi-faceted professional
contribute to the context for beginning and confidential mentor standards. Principals
definition and direction teacher work with role. Principals are endorse sand/or
of the mentor's work. mentor. Principals available to support development
endorse and/or support meet/communicate with of a mentor role that is
the development of a mentors. informed by a variety
mentor role that of stakeholders.
encompasses a range of Principals
dimensions and communicate regularky
respects the with mentors while
confidential role of the respecting
mentor and beginning confidentiality of
teacher. mentor role. Principals
encourage beginning
teachers to share
evidence of
professional growth as
part of evaluation
process.
Comments:
Examples of Artifacts:

61




-aneld

nawyy oy Annbul m 388w
pue Jawdo@asp [euossagoad
ImuEL FEN|DE) puE uHisap
‘sandea|| o0 YIBOD PUE SAISSO0
03 sapunucddo asey suoquay

“Buiyos-wa)gosd pue Suluies) Jogusw

poddns o1 AjgenEa) syaaw ey
aoiesd Supouaw po Ayunwwos
P3LENIIES B L Pan DAL 3UE SI0LUSIN

5[5 puB SEpajracuy Byl 3SMEADE
oy Sumesy Swoduo 3AE081 SI0JUAN

“B0d NEg 1oy wayy suedead

01 uswd oErap |Eucissayoud
fueuwyzid an@Eda) pue
weaSoud wonanpul Byl pue og
JI3Y} 0 PAIUSLG IE SI0JUREY

“Bunousw o0 ssyrecidde
BANEN|DEL PUE ‘BANEIOQE)OD
‘BAIINIEUL SN GAUL 3|00 SI0URN
“SJUBUSSIEEE SAINELLIOY ISYLD

PUE W31sA5 UDIIEN|EAT JSYIREL
EUIQUED YUON BY) ‘SpIEpuels
Funypea) [EUOISSa40.d EUIOUED

YLION 23Ul 40 35N 3] U0 paseq
sayea) FuwuiEag syl yo spaau
Y} 03 woddns JopEy sioquEw

“Bumos-wagoud pue Suluue)d uossa)
U 31EI0gE|p03 siayoea) SumuiEag
pue siojuapy e03esd WooIsTeD

uo peqpasy 38 pue anasqo

o1 saunuoddo sapnaul pue
[EUCISURLUIP-I3|MLY 51 300 SI0LUSIN

* BuuIE| WSS PUE UOGINIISW

uo sasnIoy Auewisd ol 5 ojusEy
“poddns |eucnows pue [eans3e
‘uonewauo Supnpu) Eyes
SuuEaq 31 1oy WwaweEeINoIUuE

pue woddns SuoSuo spuoud siojusg

sapioad poddns
adiy- Appng, pue axunosas
e 5E A@ile) a/dEs sIojua

SMSUEIRIEYY
pue sayreld Bunoiusw aneys
40 s3UIPUELEIFPUN PRSEQ-YLESSE]

pue pajdanae-AEpim yusm
pausie 2UE BUEILD “SIFPIOYIHELS
2|d1ynw pUE SIUSPIAS JO M3LIEA
B Fanjoaul 32yl s5a00ud snouoBu
e Suisn palze|as aUE SIoQuEN

pue -

“AlpE0i]
pElEMUNWWSY 51 553200d wonIs(Es
pue uonexddy “jenusicd Suucqusw
alenpul Aew jey) suosodsip

pue seousuadya ‘SIIEUSEIEYD

0 2HUEL B 30|30 EUSILT UMIDE|ES
"SIap| oyENels Jo Alauen B woly

indur ayosul AEW UONOFHES J0IUSIN

pue---

“paqpdde Ajuuogiun pue jusiedsuen

51 U0II3(as puE uoneN|dde

12y 55330Ug “sdnoud Japloysyels

o Ayaues e woay indul FpRpu

pue diysizpes| weidoud g pajenupe
AjIER(2 AUE BIIRILID UDITIA[ES JOJUSRY

“SEIEMAPUED Pa1SaIaIUl 0}
PEIEHUNLILLIOD 318 1BY) ELIFID
ucdn paseq 1 pue ppasu se
PIIEJNUNLILIOD 5| UONI2|35 10}
55330Ud “AYNCIURS JD 1S5RS
“Aupgepene uodn paseq
saufisap Jo/pue [edouud

B A PR1D3ES BUE SI01UAN

(paanbayg ymammo )
PRICIISHOMWIRT 30 5]

pa=maEnnsig

pezdmoaay

ooty

Surdefasag

rioddng pue ‘yuamdo[aaa(q ‘uonde[ag J0)uafy 7 plepuels

uapanasu| Mg e weueden | wopeangd o pieog oims  d
ELICUIET) LI O SI00028 Dgnd

62




“gjendoudde se siapacad
yoddns jaylo pue ‘sIoIUuEW Yim
HIOM 0) PRSES|3I FUR SISYIEE]
SuuwFag yimoud euorssayod "Ry
nayy woddns pue siayea) “SAIIAITIE PRlEfRl-UonInpUl 10U pUB #npayls uadn paseq
SuruwmEag Yyum 38e3ua 01 3w w1 35e3ua 0} 3wy paratosd ‘AEp |00YIs BYL Jo FWSING puE Suunp “A|[EUDISEII0 SIBYIEa)
WwanMyns papivosd 2ue sojuaN BNEY sIFYIEE] SuuUEEg puE SI0IUSN ssEyaea) Jutuuidag Yum jaom sIojuaKy JuiunEzg Yum §IoM SI0u Y
pug--- pue - - - pue - -
(peanbay ymammo )
* 3 gmr
e pazmEnnaig parzdmoady Juanyelg tdofaaq

JIMA[[IX [EWONINI)SUT 10] SULIOJUWITY 1§ PIEPUEIS

:segnIy Jo sapdurexy

BALIGIIILIL ]

BOILINISU] MG jo eswnaedag |uoneangg o piecg g

BUI0JEY) YLION O S100YIS SINd A

63




SRV Jo sajdurexg

LSS TN D, )y

“amJms jo soadse =Qo pUE ‘oISNE1 *5EpusE IS ‘3IET 0} PajTI] J0T AIE JNq SPIIU AISRATP JO Sanss),

“5a3110e.d PUE WRNLINY
ansuodsal jo wawdoEaap
Jwoduo 3y w sisyesy IuuuiEag
pInE saoqualy -Ausianp o
5anss1 punoue siaeal Suuuidag
adelus Ajaanaeosd sioqusy

IEE] JUspNIs PUE 3303E]
WOOISSE[T J0 SIUSILISEISSE JSYLD
PUE Walshs UIEN|EAT J3YIBSL
BUNDIED YUoN 341 A pauliusiap
= snxoy MEENS B UD SISYIES]
BunuwmSag yuee oM s1oqua

pue -

“asle Azl 5B

saunuoddo JSYLo pue uoang s
palEnURIRMIP 4o Suuweid Hom
JuEpnys (o niskjeus Suunp uonanosul
o} sayreosdde susuodsal pue
Ausiasip soy uoneasdde sisyIes)

SumiunEsq =1 apind siouaw

EITE] UOIIEN|EAT J3YIBSL EUI|OIED
YLIoN 243 A PRYIIUEP] PUE SPIEPUELS
Suiyrea) [PUOISSY0IL BUNOIED YUION
Aq pauyap se saonoesd Suiyzesy
Jo 3Suel-|ny 3yl sT0UDE SERYIES)

SunuuFag Yum j0m SI0MUSIN

pue -~

SIUSPMS L0

uvonendod as1aA1p B 10} JUSWLDIALS
Inpradsad @ 21300 PUE SIUSPNLS

[IE 10 SESSU 311 1330 0 JuswdoEasp
JSsrayzes) Sutumdaq poddns sioluapg

- }0 F5IN0T PIEPUELS
aua s paudie Suluses| USpnIs pue
wonIsu §o Aaalpep ‘Sumue)d vosss|

‘JuBwWaSeUEL WOOISSE|D JO SBNST U0
siayrea) SumwuiSag g §1om s1oquEw
‘SUONEAIBSO0 WODISTE[D UD p3sEg

eaoesd ssayres) BuluuiEag
ul 35U A3y SE S3NS5]
Aunba jo auesme are sI0uEEg

“SUIoU pue saunpasond
WODUSSE[D PUE SAELSIUIUPE
‘aunyna pue saanreld [ooyds
B Y05 ‘sanss [eucnesado

pue [e2)s130) U0 SO0 SIS

(prambay] yuemmo )
PRS0 30 8]

paqsndmoaay

Jostagody

LO[LIUISU| NNy Jo Dl

ELI[CUED) LN O S|0042S DIgng %

Eurdojaaag

UoEEINEG > PIRnE BEELY

64




65

SEITAIMIITD Ty
1o jediound sp jo vocneEpusWwWoIE “IaDE®) BUlLUlEag
Y] 1B PRIEPUEL IO IO UELL B J0 SPESU Y} UD PESED 51 pUE
aun Ag peasadans “somyz-usdo UE|d YLa0aS |BUDISS3y0ld SISY1es]
|edizuud pue sojusw aq Aew wawdoEasp euossaosd BunumEag pue ‘waisAs woENEAT
YU UDHEYNFTUCD Ul pRuluuEEp Ul uonediEd UOHENSIA-SE1] JEIESL BUNOIED YUON 3L ‘SPIEPUELS
Appaneloge]oo 51 uonedimyed 1oy saunuoddo suwos apnjoul Aew Sunyzes) |PUDITSII0ld BUIJDIED
SpEIU EEwdoEAaE SHUATE JuswdojEsap [BEUossE0Id YHION 30 yum pauEie s1uswdojasep
passasse Iyl ucdn “siayres) SuuwEsg oy Aenpaeds [EuDissapold "Ik |[ooyds “saunpadosd
paseq sTuuayo uswdoEaap auow paudisap sanmunpodd Sy jo pEls s o soud wayo ‘sisyles) pue szonoesd ‘Aopod jooyzs
|euoissagoud jo aFues apim e wawdoEsap [euoissayosd jo Asues EuuwSaq 1oy papinoad 51 uawdopEssp O] UCTIEIUSLIG PEINEINILS
w ayedinped sisypes; Suuwdag e ul aedoed siayses) SuuulEsg |euoissag0sd FpImM-1210510 e snsoa) sisyzes SuwuSag
pug - - pue - pue
(paambay yusmmro ) gemEunsyg > Surdofasag
PHIEI SO 105] PRA=T TEr pro=gdmeaay et | -
Hﬂﬁﬂuld—ﬁbﬁn [EMOTISsSa 0.0 I3T[IES Hﬂaﬂm F paepuelg

WILIESU) Mg o leswuedsg | uoaeanpg o peeog sieg
BUICHETy WL O SIe0y2s Dpgnd




66




